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Abstract
The Academic Performance Rating Scale (APRS)
(DuPaul, Perriello, & Rapport,

1991) was recently

developed to identify children's academic
performance and abilities in classroom settings.

rt

was initially found to be a highly reliable scale,
but a general behavior rating scale was not used as
a criterion in establishing criterion-related
validity.

The Behavior Rating Profile (BRP-2)

(Brown & Hammill, 1990) is a behavior rating scale
used to assess the personal and social adjustment of
elementary and secondary school students.

Subjects

for this study were private school students enrolled
in grade levels first through fifth.

Teachers

completed both the APRS and the BRP-2 on a maximum
of five randomly selected students in their c lasses.
A correlational design was employed, and the degree
of relationship between the two rating scales was
indicated by the resulting correlation coefficient
of .80.

Therefore, the purpose of this stu dy was to

examine the concurrent criterion-related validity of
the APRS using the BRP-2 as the criterion measure.
A positive and significant

relationship between the

two rating scales was demonstrated.
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A Concurrent Criterion-Related Validity Study
of the Academic Performance Rating Scale
with the
Behavior Rating Profile-Second Edition
Rating scales are used in a variety of
settings, most commonly in the educational setting.
Standardized tests and other instruments are
administered frequently to school-ag ed children
across the world.

These instruments measure

different areas of a child's development from
academic achievement or intelligence to coordination
and dexterity.

Behavior rating scales and teacher

rating scales are commonly used to assess beh avior
patterns in students.

Many of these rating scales

are designed to measure problematic behaviors
frequently observed in the classroom.
Rating scales are often used as assessment
tools in the evaluations of students.

Behavior

rating scales and teacher rating scales typically
focus on the problem behaviors of students, but not
on the academic skill level.

The Academic

Performance Rating Scale (APRS)
& Rapport,

(DuPaul, Perriello,

1991) was designed to identify children's

academic performance and abilities in classroom
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settings.

This instrument has recently been

developed, and the initial study on its psychometric
properties has found it to be a highly reliable
rating scale.

The criterion-related validity was

one of many areas examined in the initial study, but
a general behavior rating scale was not used as a
criterion.

The Behavior Rating Profile (BRP-2)

(Brown & Hammill,

1990) is a behavior rating scale

used to assess the personal and social adjustment of
elementary and secondary school students.
Ther efore, the purpose of this study was to examine
the concurrent criterion-related validity of the
APRS using the BRP-2 as the criterion measur e.
Behavior Rating Scales
There are a number of advantages of be havior
rating scales.

"Behavior rating scales have a unique

position in the psychometric spectrum in that they
provide a behavior assessment of individuals based
upon observations,

perceptions, and interactions of

people associated with the individual being rated"
(Wilson & Bullocl<,

1989, p.

186).

This factor has

made behavior rating scales quite useful in that
judgments are made based on multiple perceptions of
whomever observes the individual in a given
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environment.

Another advantage of behavior rating

scales is their brevity and ease of use which allows
for a broad range of behaviors to be assessed in a
fairly short amount of time.

Also, the

sophistication level of the rater is not of critical
importance in the whole rating process (Wilson &
Bullock, 1989).
Behavior rating scales are used in measuring a
variety of problematic behaviors exhibited in
individuals. Behavior rating scales are all
developed differently, and the psychometric
procedures used in their development are important
factors to consider.

Wilson and Bullock (1989)

examined certain psychometric characteristi cs,
including reliability, validity, and bias, of six
commonly used behavior rating scales.
inc luded the following:

These

Behavior Dimensions Rating

Scale (BDRS) (Bullock & Wilson, in press), Beh avior
Eva luation Scale (BES) (Mccarney, Leigh, &
Cornbleet, 1983), Child Behavior Checklist-Teacher
Report Form (CBCL-TRF) (Achenbach & Edelbrock,
1986), Devereux Elementary School Behavior Rating
Scale (DESB) (Spivak & Swift,

1967), Revised

Behavior Problem Checklist (RBPC) (Quay & Peterson,
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1983), and Walker Problem Behavior Identification
Checklist (WPBIC) (Walker, 1983).

The authors

examined three types of reliability including
internal consistency, test-retest, and interrater
reliability.

Content validity, criterion-related

validity, and construct validity were also discussed
in the study.

Other problems, such as bias, and

solutions were included as well.

The authors

emphasized the importance of reliability and
validity concerning behavior rating scales in their
selection and use.

In selecting a behavior rating

scale, it is important to consider the psychometric
soundness, comparisons between instruments, and the
appropriate instrument for use in a given situation
or environment (Wilson & Bullock, 1989).
Behavioral rating scales were also considered
in a study by McGinnis, Kiraly, and Smith (1984).
The subjects were 45 elementary school students
identified as behavio rally disordered.

The files of

these students were reviewed during a 21-month
period to determine the types of data used in
identifying behaviorally disordered students.

The

criteria used for selection were according to data
categories such as:

family history, hearing and
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vision screening, personality assessment, behavioral
rating scales, observation, academic assessment, and
many others.

The data were scored as present in a

category if the raw data were included in the
student's file.

The review showed that the majority

of the identified data used by t�e staffing teams to
make eligibility decisions were related to the
behavioral and social aspects of the child.

The

authors concluded that appropriate and comprehensive
assessment practices for identifying students with
behavioral disorders need to be implemented in some
public school settings (McGinnis et al., 1984).
Duncan and Kilpatrick (1989) examined the use
of extreme rating categories in ratings of child
behavior.
Kilpatrick,

According to Cronbach (cited in Duncan &
1989), the major sources of error in

ratings fall into three categories including:

1)

amibiguity in traits or behaviors to be rated,

2)

amibiguity in response alternatives, and 3)
judgmental errors, inoividual peculiarities of
response, and the "halo" effect.

The authors

studied the last source of error as well as the
degree and nature of the interaction between the
rater and ratee and the sex of the rater and child.
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Two behavior rating scales were used in the study
and then the data were analyzed.

The results showed

that attributing bias to a single variable, such as
sex of the rater, is not reasonable.

Other aspects,

such as the type of relationship to the individual
being rated or the degree of maladjustment on the
part of the ratee, need to be taken into
consideration when using a rating scale (Duncan &
Kilpatrick,

1989).

Rating scales allow for an efficient and
cost-effective way of obtaining information on child
behavior, but there are also problems 2nd isssues
regarding the use of these scales.

Edelbrock (1983)

addressed these problems and issues involved in
using rating scales to assess child personality and
psychopathology.

First of all, he stressed choosing

a rating scale appropriate to the need and
situation.

He then discussed the technical problems

that need to be considered including:

item

selection (i.e., items not appropriate to the rating
scale), level of analysis (i.e., global or specific
behavior characteristics), response scaling (i. e.,
responding to items), and scale development.
time frame upon which to base ratings and

A

Validity Study
12
standardization of these scales is needed as well
(Edelbrock,

1983).

Edelbrock (1983) also explained considerations
about the informant.

Many rating scales do not

specify who the informant should be and this can be
problematic.

Different informants have different

knowledge regarding a child's behavior so it would
help to clarify

who the informant should be.

The

use of multiple informants may also be recom mended
in order to obtain a comprehensive evaluation of the
student's behavior.

The author lastly emphasized

the fact that behavioral ratings reflect not only
the characteristics of the child, but also those of
the informant.

Nevertheless, rating scales are

cost-effective and efficient in obta ining objective
and reliable information about chil d behavior.
These rating scales can be used to improve
educational and mental health services for children,
particularly if they are used in broader, more
comprehensive assessments (Edelbrock, 1983).
Teacher Rating Scales
Over the years, there has been an increase in
the use of behavior rating scales for children in
educational settings (Carlson & Lahey,

1983).

These
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scales draw upon the knowledge of teachers who
Rating scales completed

observe the children daily.

by teachers are also used today, many of which
measure behaviors and may be synonomously termed
behavior rating scales as well.

Carlson and Lahey

(1983) examined the factor structure of teacher
"Two types of variables

rating scales for children.

which appear to exert an important influence on a
factor analytic study are population variables such
as sex, age, severity, and race, and factor
structure variables such as source and breadth of
the item pool and decision rules concerning the
number of factors to be extracted" (Carlson & Lahey,
1983, p.

285).

They concluded that three broad

dimensions of maladaptive behavior can be
consistently identified through rating scales
including conduct problems, anxiety-withdrawal, and
immaturity (Carlson & Lahey,

1983).

Teachers can provide important and useful
information concerning a student's behavior and
his/her academic performance.
have information that may

Teachers may also

aid in the diagnostic

process for disorders such as Attention Deficit
Disorder (ADD).

Teacher rating scales are quite
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useful in allowing for this information to be used
appropriately as part of the diagnostic process.
Conners (1986) explained how a teacher rating scale
is used in the diagnosis of ADD.

Although teacher

rating scales are quite useful in identifying ADD,
other diagnostic and assessment instruments should
be used in the process as well.

The author also

described both the advantages and disadvantages of
teacher rating scales in the article.

"Rater

biases, positive and negative halo effects, practice
effects and other problems associated with rating
scales are outweighed by the ease of use, low cost,
and reasonable reliability and validity of teacher
rating scales"

(Conners,

1986, p. 33).

The Conners Teacher Rating Scale (CTRS)
(Conners,

1969) is one of the most commonly used

behavior rating scales in the study of ADD.

This

scale was developed to measure change resulting from
drug treatment among hyper�inetic children.

The

CTRS contains 39 general statements about childhood
behavior, and the teacher must decide to what degree
each statement is characteristic of a particular
child.
Schachar, Sandberg, and Rutter (1986) examined
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the relationship of directly observed classroom
behavior and teacher ratings on the CTRS.

The

subjects were 33 boys aged 6 years 5 months to 7
years 7 months.

Teachers completed a CTRS for each

boy as well as the Direct Observation Questionnaire
(DOQ).

Observation by another person was done, too

(Schachar et al.,

1986).

Schachar et al. (1986) found considerable
agreement between teachers' ratings on the two
questionnaires and observations of behavior.

This

association varied with the nature of the behavior
being rated, but did not vary with the format of the
rating scales.

The results supported the validity

of behavior rating scales as screening measures for
hyperactivity, inattentiveness, and defiance.

Also,

the results indicated that a child's defiance and
disobedience are significant causes of
misclassification (Schachar et al., 1986).
Teachers ' judgments of students in the
classroom can be used in a variety of ways.

At-risk

pupils are in the classrooms today and the adverse
conditions in these pupils' lives affect their
success in school.

Kauffman, Wong, Lloyd, Hung, and

Pullen (1991) studied the relationship between
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judgments of risk and specific behavioral
characteristics of students.

Fifty-four general

classroom teachers completed a brief demographic
questionnaire and a modified version of the SBS
Inventory of Teacher Social Behavior Standards and
Expectations (Walker & Rankin, 1983, in press).

On

the SBS, they were asked to indicate whether the
absence of certain adaptive behaviors or presence of
certain maladaptive behaviors places a pupil at
risk.

The results showed that significant

relationships were found between teachers' standards
and expectations for behavior and their judgments of
risk.

"Teachers judging more adaptive behaviors to

be critical and more maladaptive behaviors to be
unacceptable also judged the absence of more
adaptive behaviors and presence of more maladaptive
behaviors as placing a pupil at risk"
al., 1991 , p. 7).

(Kauffman et

Therefore, teachers accurately

rated those behaviors likely to heighten risk in
their pupils (Kauffman et al., 1991) .
On a similar note, Cullinan, Epstein, and
Kauffman (1984) explored teachers' ratings of
students' behaviors pertaining to what constitutes
behavior disorder in school.

The study utilized the

Validity Study
17
behavior ratings of 727 behaviorally disordered
students and 1,116 nonhandicapped students.
Behavior Problem Checklist (BPC)

The

(Quay & Peterson,

1975) is a 55-item rating scale designed to measure
adjustment problems.

This scale was completed for

each of the students, who ranged from elementary
school up to high school.

The results showed that

significantly more behaviorally disordered students
experienced problems than the nonhandicapped
students on most of the checklist items.

Also, the

problems noted for the behaviorally disordered seem
to be consistent with the PL 94-142 definition of
seriously emotionally disturbed.

This study further

emphasized the need for appropriate identification
of students so that they will receive effective
educational planning (Cullinan et al., 1984).
Academic Performance Rating Scale
Research is lacking in the area of teacher
rating scales measuring academic performance.

A few

rating scales have been developed in recent years
that include some items related to academic
acquisition and classroom performance variables.
The majority of teacher rating scales, however,
measure behavior problems in children.

Therefore,
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the Academic Performance Rating Scale (APRS)
(DuPaul,

1990) was developed for these reasons.

"This instrument was developed to assess teacher
judgments of academic performance to identify the
presence of academic skills deficits in students
with disruptive behavior disorders and to
continuously monitor changes in these skills
associated with treatment''
Rapport, 1991, p.
DuPaul et al.
study on the APRS.

(DuPaul, Perriello, &

284).
(1991) conducted the initial
The study examined the APRS's

psychometric characteristics including factor
structure, internal consistency, test-retest
reliability, and criterion-related validity.

The

subjects were children from 45 public elementary
schools enrolled in grade levels first through
sixth.

Teachers completed the following measures:

the APRS, the Attention Deficit Hyperactivity
Disorder (ADHD) Rating Scale (DuPaul, in press), and
a small number of teachers also completed the
Abbreviated Conners Teacher Rating Scale (ACTRS)
(Goyette, Conners, & Ulrich,

1978) on the 50

children who participated in the validity study.
The APRS is a 19-item scale which includes items
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related to work performance in various subject
areas, behavioral control in academic situations,
and attention to assignments.

The ADHD Rating Scale

involves 14 items directly adapted from the ADHD
symptom list in the Diagnostic and Statistical
Manual of Mental Disorders (DSM III-R) (American
Psychiatric Association,

1987).

Also, the ACTRS

consists of 10 items designed to assess teacher
perceptions of psychopathology and to identify
children at-risk for ADHD and other disruptive
behavior disorders.

Observational measures were

done as well as the evaluation of academic seatwork
and achievement test scores (DuPaul et al.,

1991).

From the results, the APRS was found to have
acceptable internal consistency (£ = .95) and to
show significant levels of criterion-related
validity (correlation coefficients ranged from .22
to .72 with 24 out of 28 coefficients achieving
statistical significance).

The factor structure and

test-retest reliability (£ = .95) data showed these
characteristics to be highly acceptable as well.
The results of this initial study indicated that
"the APRS is a highly reliable rating scale that has
demonstrated initial validity for assessing teacher
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perceptions of the quality of student academic
performance"

(DuPaul et al., 1991, p. 296).

The

APRS appears to have potential use within a
comprehensive assessment battery because of its
focus on academic performance.

The results

indicated initial support for use of the APRS as a
screening/problem identification measure as well.
The authors noted that further studies need to be
executed regarding the newly developed APRS (DuPau1,
1991).
Behavior Rating Profile
The Behavior Rating Profile (BRP)

(Brow n &

Hammill, 1983) is also a relatively new behavior
rating scale.

It is designed for the assessment of

the personal and social adjustment of elementary and
secondary school students.

The BRP is an ecological

and behavioral assessment measure that examines
behavior of a child in school, as well as, in home
and social relationships through teacher, parent and
student ratings.

The second edition of the Behavior

Rating Profile (BRP-2), which was used in this
stu dy, is relatively new and little research exists
on it; therefore, much of the literature was done on
the BRP.
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Lupo and Forman(1985) examined the stability
and interater reliability of the Teacher Rating
Scale of the BRP for 37 learning disabled students
in grades 3-5.

The regular classroom teacher and

the special education resource room teacher rated
each child on the Teacher Rating Scale.

This scale

is one of six com ponents of the BRP and it involves
30 descriptive-sentence stems for which the teacher
classifies whether or not the sentence stem is like
the student or not.

The results indicated that

test-retest reliability was high for ratings of
regular classroom teachers(£ = . 84, J2<.01) and
resource room teachers(£ = . 90, E <_.01) over a
3-week interval.

On the other hand, the interrater

reliability between these two types of teacher
raters was low(£ = .38, 2<-01).

Resource room

teachers rated student behavior as less deviant than
did regular classroom teachers, which may be due to
a number of factors, such as behavioral differences
in students or differences in teacher ratings.

The

authors noted that this area awaits further study
(Lupo & Forman,

1985).

The test-retest stability of the ERP was also
studied by Ellers, Ellers, and Bradley-Johnson
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(1989) .

The short-term stability was examined for

students in grades 1-12 for the three scales of the
BRP.

The Student scale contains 60 items to measure

the student's perceptions of his or her behavior at
home, at school, and with peers.

The 30-item

Teacher scale measures the teacher's perception of
the student's behavior in the class room and the
Parent scale involves 30 items to assess the
parent's perception of the student's behavior at
home.

The 586 subjects, including students,

parents, and teachers, completed the appropriate
scale once and then a second time after 2 weeks.
"The results for the Teacher Rating Scale (£. = .94)
were found to be sufficiently reliable across all
grade levels for screening and eligibility
decisions"

(Ellers et al.,

1989, p. 257).

The

Parent Rating Scale results (£. = .88) were
sufficiently reliable for screening for grades 3-12
and for eligibility decisions for grades 3-6 and
grades 11 and 12.

The Student Rating Scale was

found to be the least reliable scale.

The authors

emphasized the use of the BRP as a supplemental
measure within a more comprehensive assessment
package (Ellers et al., 1989).
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In-school adaptive behavior was another area
studied with behavior rating scales.

Keller (1986)

explored the relationship between the BRP and
Mercer's (1980) Teacher Questionnaire (MTQ).

The

BRP was designed to identify children's behavior
problems and the MTQ is an in-school adaptive
behavior instrument that produces three factor
scores of social conformity, competence, and
sociability.

Specifically, the relationship between

school adaptive behavior and school functioning was
examined with these two measures.

First and second

grade teachers rated 283 children over a two year
period on the two measures.

The Teacher Rating

Scale of the BRP was used as well as the MTQ, which
consists of 18 adjective pairs to be rated on a
five-point scale.

Also, the measures of school

functioning were school grades and performance on
standardized achievement tests (Keller,

1986).

The results indicated that the stability of the
adaptive behavior measures, the BRP and the MTQ, was
very high (£ = .80, .81, EC.OS).

The MTQ

competence rating was the single best predictor of
school functioning.

The BRP seemed to be a measure

of social conformity in that it correlated most
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of Keller's (1986) study.

The author pointed out

that obtaining information from sources in home and
school settings can be useful for the
decision-making process.

Once again, the

demographic characteristics of a child should be
taken into account to warrant proper assessment
(Keller,

1988).

Slate (1983) compared three instruments as
measures of adaptive behavior for use in the
nonbiased assessment of children in elementary
school.

The study focused on the ability of the

three instruments to be used in the assessment and
identification of mentally retarded children.

The

instruments were as follows: the ABIC, the Vineland
Social Maturity Scale (Doll, 1965), and the BRP.
The subjects were 52 mentally retarded and 105
nonidentified, nonreferred children attending
regular classes, all of whom were fourth graders.
Specifically, the BRP scales did not discriminate
between adaptive and maladaptive behaviors for
mental retardation classification.

The author

stated that the BRP scales should be used in the
context for which they were developed including
programming for learning disabled and behaviorally
disordered children (Slate, 1983).
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Criterion-Related Validity Studies
In another study, the BRP was used as a
criterion measure.

Nunn, Parish, and Worthing

(1983) studied the concurrent validity of the
Personal Attribute Inventory for Children (PAIC)
(Parish & Taylor, 1978) with the State-Trait Anxiety
Inventory for Children (STAIC) (Spielberger, 1972)
and with the BRP.

The subjects were 682 public

school children in grades 5-10.

The results

indicated that significant correlations were found
across all psychos ocial dimensions for both the
STAIC and BRP Students scales.

Therefore, using the

STAIC and the BRP as criterion measures, the results
provided evidence of the validity in using the PAIC
as a research instrument (Nunn et al., 1983).
In another validation study, the validity of
the Kaufman Assessment Battery for Children (K-ABC)
(Kaufman & Kaufman, 1983) was explored with a sample
of 50 preschool children.

The first criterion

measure was the Slosson Intelligence Test (SIT)
(Slosson, 1982).

Lampley and Rust (1986) used a

behavioral measure, the Classroom Behavior
Inventory-Preschool Form (CBI) (Schaefer & Edgerton,
1978), as the second criterion measure.

The authors
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emphasized their use of including teacher behavioral
ratings of behavior in establishing the concurrent
validity of the K-ABC.

The results of the study

found significant correlations and, therefore,
provided evidence for the validity of the K-ABC with
preschool children.

Also, the results indicated

some support for the use of teacher rating scales as
validation instruments (Lampley & Rust,

1986).

Criterion-related validity is determined by
relating performance on a test to performance on
another criterion.

One kind of criterion-related

validity is concurrent validity.

"Concurrent

validity is the degree to which the scores on a test
are related to the scores on another, already
established, test administered at the same time, or
to some other valid criterion available at the same
time"
al.

(Gay,

1987, p.

132).

According to DuPaul et

( 1991), initial study on the criterion-related

validity of the APRS proved to be significant.

The

criterion measures utilized in the study did not
include a general measure of behavior in the
classroom, only ratings of behavior consistent with
the ADHD classification.
The relationship between acade mic performance
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and behavior problems in the classroom awaits
further study.

Therefore, a concurrent

criterion-related validity study of the Academic
Performance Rating Scale with the Behavior Rating
Profile (BRP-2) was executed to examine this
relationship.

It was expected that a positive

relationship between the two rating scales would be
demonstrated.

Method
Subjects
Subjects for this study were private school
students attending an academy in a rural county of
Virginia.

Students enrolled in grade levels first

through fifth were randomly selected for use in the
study.

It was originally stated that students

enrolled in grade levels first through sixth would
be used, but at the academy which participated in
the study only grade levels first through fifth are
enrolled.

Five students per class (two classes per

grade level; n = 60) were originally planned for
random selection prior to the start of the study.
The random selection of subjects was done according
to the largest number of students possible in a
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school students.

The BRP-2 is an ecological and

behavioral assessment measure that examines behavior
of a child in school, home and social relationships
through teacher, parent and student ratings.

The

Teacher Rating Scale, which was used in this study,
is one of six components of the BRP-2, and it
involves 30 descriptive-sentence sterns for which the
teacher classifies whether or not the sentence stem
is like the student or not.
Design and Procedure
The design was a basic correlational study.
This involved obtaining two scores for each member
of the selected sample, one score for each variable
of interest, and the paired scores were then
correlated.

The degree of relationship between the

two variables was indicated by the resulting
correlation coefficient.
The teachers of grade levels first through
fifth were informed of the details and procedures of
the study.

Each teacher was given a different

random list of five numbers.

The subjects were the

students corresponding to these numbers in each
teacher's gradebook.

Parental permission for any

kind of assessment testing is acquired at the
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beginning of the school year and is kept on file at
the academy.

For these students, the teachers

completed the APRS and the BRP-2.

The teachers then

turned in the completed scales, up to a maximum of
ten scales, for his or her class.

At this point,

the scores were computed and analyzed.
Data Analysis
Raw score data for each protocol was
calculated.

The scores for each rating scale were

then computed.

The paired scores were then

correlated, using the Pearson r, resulting in a
correlation coefficient.

This indicated the degree

of relationship between the two rating scales.

The

coefficient was then interpreted regardin g the
concurrent validity of the APRS, as explained in the
results and discussion sections.
Time Schedule
An allowance of two months was sufficient for
the execution of the study.

Two weeks was initially

given for completion of the rating scales with
possibly one to two weeks for follow-up procedures.
Follow-up procedures were proposed to involve
contacting the administration and/or the teachers
regarding complet ion of the rating scales, which was
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not necessary.

Two to four weeks were allowed for

data analysis, evaluation of results, and completion
of the manuscript.

Results
The Pearson product moment correlation
coefficient revealed a significant relationship
between the APRS and the BRP-2, L (41) = .80,
12. <:_. 001.

The mean score for the APRS was 77. 59 and

the mean score for the BRP-2 was 75.20.

Also, the

standard deviation for the APRS was 14.19 whereas
the standard deviation for the BRP-2 was 18.25.

The

correlation coefficient of .80 is statistically
significant and indicates a positive relationship
between the APRS and the BRP-2.
Discussion
The results indicate a positive relationship
between the APRS and the BRP-2, therefore,
confirming the hypothesis.

It seems that the

concurrent criterion-related validity of the APRS
using the BRP-2 as a criterion measure is quite
good.

The positive relationship of the two measures

was exemplified by high and relatively consistent
scores on both measures.

A high total score on the
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APRS corresponds with a positive academic status and
a high score on the BRP-2 indicates better behavior
in the classroom.

Therefore, the relationship

between these two variables is positive and
statistically significant at the .001 level of
significance.

This further emphasizes the results

found by DuPaul, et al.

(1991) indicating
It is

significant concurrent validity of the APRS.

suggested that similar items on both rating scales,
relating to paying attention, being passive and
withdrawn, etc., influenced the high correlation
between the two instruments.
There were a few limitations of the study which
may lead to future research.

First, the sample was

a small number of students in the elementary grade
levels in a rural area.

These results are

representative of this particular region, which
leaves the field open for further study in other
areas and with larger sample sizes as well.

Also,

the subjects were private school students and,
therefore, not representative of the general
population and public school students.

Another

limitation may be the use of one criterion measure
involved in the study.

Since the criterion measure
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was a behavior rating scale, it definitely leaves
this area open to use with rating scales concerned
with academic performance.

Also, because these

rating scales are completed by teachers, the results
are influenced by subjectivity.

Other studies need

to be executed using rating scales completed by a
variety of people involved with the subject.
Further research in these areas needs to be done
including the use of the APRS with different
populations as well as prediction studies with the
APRS and other measures.
In conclusio n, the results of this study
indicate that the APRS has significant concurrent
validity when compared with the BRP-2.

The positive

relationship found between the APRS and the BRP-2
further emphasizes the connection between academic
status and behavior in the classroom.

These results

support the initial validity of the APRS as a
reliable rating scale for assessing teacher
perceptions of the quality of student academic
performance (DuPaul et al.,

1991).

The results also

seem to show promising evidence of the fact that a
positive academic status is related to better
behavior in the classroom.
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Appendix A
Academic Performance Rating Scale
(APRS)
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ACADEY.!C PERFORMANCE RATING SCALE
Student
Age __

-· ·-

trade __

O.1te
·reai:�r.

..

For 1::.1c!-. ci the bc!ow items, please estimate the above stuc�n:'s performance over tr.e past
week. Fer e;:c:, item, ;::lease circle one choice or.ly.
1.

!::;::r::.:i:e t!ie j)ercentage oi
w:;::en r::.1:h wo:k comp:etec! (re�arcless cf accur.1�1) re'.�::ve to cl.1s�rr.a:es.

� E;;:m;,:.:! :!'le ;,crce:it;;ge of
writ:en ,.1n:;;1...:ige .. rts wc;rk
r.o:r.;:,!e!cd ,:cg�rc!ess oi
zcc:.J.·.:ic-1; :e:.:i:ive :o classmates.

3. Es:i:na:c tJ-:c .:iccuracy oi

c:;rr.oletec w:ittcn m:ith
work (i.e.. ;icrcer.t correct
ci wo:k cor.e).

4, ::s::r.i.:ite :�e .,cc:.uacy of

compll!:ed wr::tcn Iang-.1age :.rts wo:k (i.e., percent cor:ect ci work
c:onel.

0-49%

50-69%

i0-79%

80-ll9%

'?0-1DC%

1

2

3

4

5

0-49%

50-69%

i0-i9��

80-89%

S0-1C'J%

2

3

.:

65-t,-j';i,

/U-75�0

�!l-39��

90-1r.:1%

2

3

4

5

65-69%

i0-i9%

80-89�.

',0- jr,()'X,

2

3

4

5

0-644:'.

0-64¾

1

'

5. How c;;ns:s:e:it has the
Consistently More pcor
quality of this chile's acapoor
than
cem;c wo:k been over the
successiul
past week?
1
2
6. How frec;uently does the
stuce�t accura:ely follow
teacher instructions and/
or class discussion during
farge-group (e.g., whole
class) ir.struction?
7. How frequently does the

stucent accurately follow
teacher instructions and/
or class discuss;on during
small-group (e.;., reading
group) instruction?

8. How quick!y does this

-�

ch:lc lea:n new rna:erial
(i.e., pick up :iovel ccncepts)?

Variable
3

Never

Rarely

Sometimes

1

2

Never
1

More
Consistently
successful suc::cssful
than poor
4
5
Often

Ve� often

3

4

5
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Very often

·2

3

4

5

Ve�
quickly

Very slowly

S!owty

Av�r.1gc

Quickly

1

2

3

4

5

Validity Study
44

Average
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s

Often

Very often

2

3

4

Rarely

Sometimes
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s
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s
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3
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Fair

Average

1

2
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1
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handwriting?
child's readir.::; skills?

child's S!)eak:ng skills?

12. How often dor.s the child
complete written work in
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1.;, How ofte:i ;_s :he child

able to pay attention without yot,; ;:,rompting him/
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.:...

How freci;cntl;• docs this
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appear to be staring excessively or "spaced out"?
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appear withdrawn or tend
to lack an emotional response in a social situationl
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'

4

4

s
s

Note. from Tt,;icher R;otin�s of llcadf!mic �ncf!: Th<! Drvr/opmrnl of 1hr llcad<!mk l'rrfOtrNncr RatlnJ
Scale by G. I. Our""'· .'-'I. R;ippor1, and l. M. Prrr�lo, 1990, unpubllshrd manusc ript, University of Massachusetts
,\lediul Center. Worccstrr. Reprinted by petmission of the authors. This form may br reproducrd for prrsonal
use.

1--

Validity Study
45

Appendix B
Teacher Rating Scale of the
Behavior Rating Profile (BRP-2)

y
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Appendix C
Consent Form
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Longwood College
CONSENT FOR PARTICIPATION IN
SOCIAL AND BEHAVIORAL RESEARCH
I consent to participating in research entitled: A
conc urrent criterion-related validity study of the
Academic Performance Rating Scale with the Behavior
Rating Profile (BRP-2).
Vale rie Vida or her authorized representative has
explained the purpose of the study, the procedures
to be followed, and the expected duration of my
participation.
Possible benefits of the study have
been described as have alternative procedures, if
such procedures are applicable and available.
I acknowledge that I have had the opportunity to
obt ain additional information regarding the study
and that any questions r have raised have been
answered to my full satisfaction.
Further, I
unde rstand that r am free to withdraw consent at any
t�me and to discontinue participation in t�e study
witho ut prejudice to me.
Finally, I acknowledge that I have read and fully
understand the consent form.
I sign it freely and
voluntarily.
A copy has been given to me.
Date:
Signed:

Signed: __..,...----:-----c--
(Participant)
t-::=.------;---;------:----:--- --

(Principal Investigator
or her Authorized
Representative)
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